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Introduction

Bringing folks together to improve student outcomes and meet local challenges  
is complex work. It involves looking at data across sectors (workforce 

development, nonprofit, employers, etc.) and across segments of education  
(K-12, community college and universities). To make significant change toward 

our common, unified goals, we take existing data, connect the dots and measure 
progress as a collective. It also takes face-to-face communication with partners  

to turn data into intelligence that will inform common strategies. All partners  
need to feel mutually accountable for gathering data and measuring impact at  

a level above each institution’s data and from a regional perspective.

SHEILA THORNTON, ONEFUTURE COACHELLA

OVERVIEW

Across California, K-12 public school districts, 
institutions of higher education, economic 
development groups, and community organizations 
are collaborating to improve the educational 
and labor market outcomes of students. These 
collaborative efforts demand considerable 
commitment to a shared purpose and attention to 
the critical practices of data sharing, analysis, and 
interpretation. This Intersegmental Data Partnerships 
Resource Guide, and the accompanying PACE policy 
brief, are products of a year-long qualitative research 
project exploring promising practices in data sharing 
and data use among intersegmental partnerships 
throughout California. This Resource Guide provides 
institutions engaged in intersegmental partnerships 
with resources to support the development, planning, 
and monitoring of their data practices.

PURPOSE OF THE RESOURCE GUIDE

The Resource Guide is intended to serve three 
purposes: 1) a framework to orient intersegmental 
leaders to the different aspects of effective strategies 
for data sharing and use; 2) a tool to facilitate 
reflection on current regional and institutional priority 
areas and data practices; and 3) a networking 
resource to identify and learn about data practices 
from other partnerships in the state. The guide 
presents the critical components of effective regional 
efforts around data sharing and use, with tools to 
dive deeper into specific factors within each of these 
components. While there are likely aspects of data 
use not covered in this guide, our goal is to translate 
the breadth of experiences and lessons learned 
from partnerships in our study into a framework 
for data use. This framework is supplemented with 
descriptions of partnership approaches and artifacts 
to support intersegmental leaders, data directors,  
and analysts.

http://www.edpolicyinca.org
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ORGANIZATION OF THE RESOURCE GUIDE

This resource guide is organized around five 
intersegmental data partnership components:  
1) Leadership, Trust, and Commitment; 2) Identifying 
Purpose and Aligning Metrics; 3) Data Sharing and 
Management; 4) Data Analysis and Reporting; and 
5) Data Informed Practices and Policy. While we 
present each of these data components separately, 
we recognize that they include principles and 
challenges that are often interconnected rather than 
mutually exclusive.

Within each of the five components, we present a 
description of key subcomponents—that is, three 
to four of the most critical aspects that partnerships 
should consider in their collaborative efforts to 
improve student outcomes. Each subcomponent 
section includes a set of key resources:

• Lessons learned from the development and 
implementation of regional partnerships in our 
study. 

• Brief descriptions of partnership approaches from 
select partnerships to illustrate the various ways 
leaders are responding to common challenges.

• Artifacts providing concrete examples of these 
approaches.

• Priority reflection questions to engage partnership 
leaders in assessing the status of their data 
practices and areas they may prioritize as next 
steps.

At the end of the resource guide, we provide a 
directory of the partnerships included in our study. 
We recognize that there are many more partnerships, 
formal and informal, working to improve student 
outcomes within our state. Our hope is that all 
organizations engaged in intersegmental efforts 
network with partnership leaders across California to 
share experiences and gain deeper insights into the 
complex work of intersegmental data sharing and use.

HOW THE RESOURCE GUIDE WAS DEVELOPED

Sponsored by the College Futures Foundation, 
this Resource Guide was developed by a team 
of researchers led by Sherrie Reed and Michal 
Kurlaender at the School of Education at the 
University of California, Davis. Over the last year, 
we sought to understand the practices of existing 
intersegmental partnerships throughout the state 
through interviews, surveys, and document review. 
While there are multiple collaboratives across the 
state, we focused on partnerships that emerged from 
our scan of the field as well as recommendations 
from intersegmental experts. Our research focused 
on the needs of partnership leaders and their 
organizations through exploration of the challenges 
they faced and the types of resources they either 
found useful or those that would have been valuable 
if they were available. From the findings of this 
study, we extracted the key lessons learned and 
partnership approaches to build the content for this 
resource guide. We then engaged a review group 
consisting of intersegmental partnership leaders and 
experts to provide feedback on both the content and 
format of the guide. While no singular formula exists 
for building effective data partnerships, our hope 
is that the document will serve as a resource for 
both newly created as well as veteran partnerships 
seeking to deepen their regional data use practices.

http://www.edpolicyinca.org
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A Framework for 
Intersegmental Data 
Partnerships

The resources presented in this guide emerged from our year-long research of intersegmental data 
partnerships across California. The lessons learned and approaches shared by the partnership leaders  
and experts aligned to five key components for developing an effective and sustainable data partnership 
across institutions and segments. These components—Leadership, Trust, and Commitment; Identifying 
Purpose and Aligning Metrics; Data Sharing and Management; Data Analysis and Reporting; and Data 
Informed Practices and Policy—comprise the overarching framework for this resource guide.

LEADERSHIP,  
TRUST, AND 

COMMITMENT

DATA INFORMED 
PRACTICES  

AND POLICY

DATA ANALYSIS  
AND  

REPORTING

IDENTIFYING 
PURPOSE  

AND ALIGNING 
METRICS

DATA SHARING  
AND  

MANAGEMENT
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LEADERSHIP, TRUST, AND COMMITMENT

Forging a sustainable partnership across education, community, and workforce institutions requires 
attention to the organizational conditions that support effective collaboration, particularly around 
data sharing and utilization. Before data can be shared, leaders from multiple organizations 
must trust each other, commit to the shared purpose of the partnership, and allocate appropriate 
resources. This Resource Guide presents three subcomponents related to Leadership, Trust, and 
Commitment: Leadership; Building Trust and Shared Purpose; and Collective Commitment.

IDENTIFYING PURPOSE AND ALIGNING METRICS

Identifying a clear purpose and aligning metrics to that purpose is central to intersegmental 
partnerships. Leaders must develop explicit goals for solving an identified regional problem in 
order to build and sustain commitment across institutions. For many partnerships, specific goals, 
metrics, and data needs typically emanate from clearly defined problems. This Resource Guide 
presents two subcomponents related to Identifying Purpose and Aligning Metrics.

DATA SHARING AND MANAGEMENT

Identifying appropriate metrics aligned to goals relies on the sharing and merging of data 
across segments. If the goals are beyond the scope of any one segment, a critical piece in the 
sustainability of intersegmental work is bringing together data from multiple institutions to measure 
regional progress. This Resource Guide presents three subcomponent areas related to Data 
Sharing and Management: Legal Requirements and Data Sharing Agreements; Data Exchange 
and Management; and Data Matching.

DATA ANALYSIS AND REPORTING

Individual institutions track a range of data for various accountability and improvement initiatives 
and can become inundated with data reports. However, intersegmental data analysis, whether 
based on analysis of summary level or individual student-level data, indicates the partnership’s 
collective impact on the problem the partnership is trying to solve. This Resource Guide presents 
four subcomponents related to Data Analysis and Reporting: Analysis and Report Planning; 
Individual/Aggregate Data Analysis; Data Interpretation; and Data Reporting.

DATA INFORMED PRACTICES AND POLICY

While many partnerships are engaged in data sharing, analysis, and reporting, increasing data 
access is but one part of their regional efforts. Collaborative work goes beyond data access to  
identify effective strategies for accurate data interpretations, inform interventions, and monitor  
a partnership’s progress. This Resource Guide presents three subcomponents related to Data 
Informed Practices and Policy: Data Personnel; Decision Making Processes; and Program and 
Policy Implications.

http://www.edpolicyinca.org
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Leadership,  
Trust, and 
Commitment
• Leadership
• Building Trust and Shared Purpose
• Collective Commitment

DATA PARTNERSHIP COMPONENTS/SUBCOMPONENTS
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Oakland Promise leaders and community members celebrate the partnership’s goal of improving the 
educational opportunities for students within the region. 
(Photo from Hasain Rasheed Photography)

OAKLAN 
PROMISE 
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Leadership

LEADERSHIP, TRUST, AND COMMITMENT

LESSONS LEARNED
• Partnerships require the commitment of senior leaders from each 

organization both for defining the collective goals of the partnership 
and for allocating the resources to support partnership activities.

• The constant change in leadership among K–12 and higher education 
institutions brings shifts in intersegmental priorities, as well as differing 
levels of engagement in partnership activities. 

• Partnership sustainability requires broad commitment that extends 
beyond senior leaders and includes the buy-in of personnel carrying 
out the day-to-day work.

PARTNERSHIP APPROACHES
• Growing Inland Achievement’s Governing Board is comprised of 

institutional chancellors, presidents, and leaders, all of whom committed 
to meeting in person and to developing a set of principles to guide 
identification of common priority areas and norms for collaboration.

• The Long Beach College Promise prioritizes cultivating relationships 
between staff at different levels by bringing together the school 
district superintendent, college presidents, and the Mayor’s Office, 
as well as faculty and teachers across regional institutions. The 
partnership developed committees with explicit goals for collective 
ownership over students’ progress and norms for joint problem-solving.

REFLECTION QUESTIONS

How does the partnership secure the commitment of senior leaders at participating institutions?

How does the partnership engage staff at different levels across participating institutions?

How does the partnership safeguard their priorities and goals from shifts in leadership?

Effective 
intersegmental 
partnerships 
are inspired and 
sustained through 
the shared vision 
and commitment of 
leaders. Moreover, 
institutional 
commitment, 
both from senior 
leadership and 
staff who carry 
out the work of 
the partnership, is 
foundational to  
the establishment  
and sustainability of 
data partnerships 
over time. 

I 
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5 
 

Requisite Principles and Elements for a Successful 
College Promise   
 
Primary Objective 
Through institutional collaboration, system alignment, structured educational pathways, elimination 
of traditional barriers, and community-wide engagement, all students can have the opportunity to 
attend and complete college while directly benefitting the regional and state workforce and economy.   
 
Guiding Policy Principles  

• Universal Participation  
College Promise initiatives have universal impact, meaning all students are automatically 
beneficiaries of the initiative regardless of socioeconomic status. In other words, a student 
would need to opt out of a Promise initiative instead of opting in. This is a critical principle that 
will guide College Promise efforts, since the goal is to raise educational attainment rates across 
higher education institutions and across diverse communities.i   
 

• Institutional Commitment and Collaboration 
A foundational principle to the success of College Promise initiatives is that key stakeholders 
are engaged early and maintain collaboration long-term. This buy-in is achieved through 
formal agreements between institutions, direct communication among institutional leaders, 
and agreement on clear metrics and benchmarks. 
 

• Data Sharing 
Creating longitudinal data sharing across K-12, community college, and CSU is vital to 
any College Promise partnership as it facilitates better understanding of students 
matriculating through the K-12 - CSU pipeline.ii Better understanding of the 
effectiveness and scalability of interventions on improving adult education attainment 
in communities and regions will also strengthen partnerships. Data sharing is a key 
component of any long-term efforts to systemically improve outcomes for students. 

 
• Professional Development and Curriculum Alignment 

In order for Promise initiatives to thrive it is important for faculty and key education 
leaders to participate in professional development activities that improve coordination, 
alignment, and trust between faculty and key administrative staff. Policy makers may 
consider ways to encourage this type of human resources alignment and trust building. 
 

• Collaboration Between California State University (CSU) Colleges of Education and 
Local School Districts 
Since the majority of K-12 teachers in California receive some or all of their training 
from The CSU, policy makers may consider ways to increase the data sharing and 
collaboration between those colleges of education and local school districtsiii. Effective 
collaboration will lead to improved teaching skills, greater alignment between the 
production of teaching credentials and the discipline-specific shortages that exist, and 
improved implementation of the career pathways and the Common Core. 
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ARTIFACTS

The Long Beach College Promise Guiding Principles
The Long Beach College Promise maintains several guiding principles for its initiative, including principles regarding 
institutional commitment and collaboration. To encourage collective commitment, LBCP emphasizes that each of  
the participating institutions collectively prioritize data sharing, professional development, curriculum alignment, and 
intersegmental collaboration.

http://www.edpolicyinca.org
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Building Trust and  
Shared Purpose

LEADERSHIP, TRUST, AND COMMITMENT

LESSONS LEARNED
• Partnerships need to devote adequate time and resources during 

early stages of a partnership towards building collaborative 
relationships among both leaders and staff.

• A culture of collaboration and trust must be established before 
tackling potentially sensitive data reviews or data collection plans.

• Partnerships need to adopt a shared purpose around collective 
problems that are then embedded in individual institutions’ strategic 
plans. 

• Collaboration requires time to build understanding of respective 
strategic priorities, operational norms, roles and responsibilities, and 
data practices.

PARTNERSHIP APPROACHES
• OneFuture Coachella Valley convened regional K-12, community 

college, and workforce development leaders to understand 
respective strategic priorities before examining data about local 
healthcare jobs, and to develop a plan to address employment gaps.

• Early Assessment Program coordinators at Cal Poly, San Luis Obispo 
visited high schools and district offices to discuss improving the 
college math readiness among high school students. Cal Poly, with 
the assistance of Sacramento State, co-developed a senior year math 
course that local schools integrated into their curricula. 

• Innovate Tulare-Kings convenes community and industry leaders 
to help businesses find the skilled workforce they need. Pathway 
Advisory Boards and Sector Committees review educational and 
workforce data to create industry profiles, develop priorities, improve 
pathways, and increase work-based learning opportunities.

REFLECTION QUESTIONS

How does the partnership approach building a sense of community among leaders and staff?

What norms and practices does the partnership enact to promote joint problem-solving and decision making across segments?

How does the partnership ensure that collective regional goals are embedded in each institution’s strategic priorities?

Building a culture 
of trust among 
intersegmental 
partners is critical 
for ongoing 
collaboration, data 
sharing, and data use 
practices. Leaders 
from individual 
organizations must 
operate from a sense 
of shared purpose 
and trust in each 
others’ intentions.

I 
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There Are Five Conditions For Achieving Collective Impact

Common Agenda

Shared 
measurement

Mutually 
reinforcing 
activities

Continuous 
communication

Backbone 
support 

organizations

All participants have a shared vision for change including a common 
understanding of the problem and a joint approach to solving it through 
agreed upon actions

Collecting data and measuring results consistently across all 
participants ensures efforts remain aligned and participants hold each 
other accountable

Participant activities must be differentiated while still being 
coordinated through a mutually reinforcing plan of action

Consistent and open communication is needed across the many 
players to build trust, assure mutual objectives, and appreciate common 
motivation

Creating and managing collective impact requires a separate 
organization with staff and a specific set of skills to serve as the 
backbone for the entire initiative and coordinate participating organizations

ARTIFACTS

Five Foundational Conditions for Collective Impact
Several partnerships, such as Innovate Tulare-Kings and the L.A. Compact, use John Kania and Mark Kramer’s 
(2011) five conditions of collective impact to frame the type of regional collaboration and communication needed  
to advance their common agenda. These conditions support partnerships in establishing a shared vision, 
common indicators, differentiated activities, and a strong support system.

http://www.edpolicyinca.org
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Collective Commitment

LEADERSHIP, TRUST, AND COMMITMENT

LESSONS LEARNED
• In the early stages, resources are needed for planning and to bring 

institutional leaders together to articulate a common purpose.

• Participating organizations need to expand the roles of leaders and 
staff or hire additional personnel.

• Both human and fiscal resources are needed to acquire the 
technology and personnel for data sharing and infrastructure, data 
analyses and reporting, and communication around data.

• Funds are needed to support regional institutions with developing  
and implementing innovative programs and practices aligned with  
the partnership’s college access and success goals. 

PARTNERSHIP APPROACHES
• In implementing its data warehouse platform, leaders of all three 

institutions participating in The Long Beach College Promise share the 
cost of a data analyst to collect, organize, and analyze student data 
across the region.

• To support partner institutions’ development of postsecondary degree 
completion initiatives, Growing Inland Achievement provides annual 
Innovation Awards up to $150,000. These awards support innovative 
programs that bring together education segments (K–12, community 
college, and/or higher education) with multiple sectors (civic, business, 
and/or non-profit).

• The Sacramento Regional Partnership applied for funding related to 
their partnership goals of improving students’ college preparation in 
math. The partnership received $1.28 million in funding to redesign 
and expand a Senior Year Mathematics (ESM) course and to support 
teachers in implementation.

REFLECTION QUESTIONS

Has the partnership aligned the resources needed to meet its short-term and long-term priorities?

Does the partnership include data priorities in its budgeting processes?

Does the partnership actively identify possible funding sources to support specific training around data needs?

How does the partnership facilitate joint funding of shared data priorities?

A sense of shared 
purpose and 
collective commitment 
creates cohesion 
by channeling 
the strengths of 
each participating 
organization. 
Investments of both 
human capital and 
fiscal resources 
must be made 
to bring partners 
together, expand 
the roles of leaders 
and staff or hire 
additional personnel, 
and acquire the 
technology for data 
sharing, analysis, and 
reporting. 

I 

http://www.edpolicyinca.org


13    INTERSEGMENTAL DATA PARTNERSHIPS RESOURCE GUIDE  •  PACE  •  EDPOLICYINCA.ORG

2018 INNOVATION AWARD FUNDED PROPOSALS
The following six (6) proposals were successfully submitted to Growing Inland Achievement and received 
Growing Inland Achievement’s Innovation Awards in 2018.

AVID Centers
With this award, AVID for Higher Education programs would start at both Crafton Hills College and Riverside 
City College to improve student persistence and completion.  AVID Center would facilitate campus planning, 
on-board of campus leadership, coaching and faculty development, and resources and instructional support.  
Their objectives include improving the first-year course completion and persistence rates as well as the 
community college transfer rate by 3-5% annually and setting up a comprehensive model that can be 
implemented at other colleges in the Inland Empire.

BLU Educational Foundation’s College Success Initiative
BLU Educational Foundation’s College Success Initiative will increase college access and completion among 
traditionally disadvantaged students of color (especially African American and males of color) through three 
strategies: deploying a “College Success Corps” of college students to partner with school districts, establishing 
a San Bernardino College Access and Success Network (SB-CAN) based on effective existing models, and 
creating a cadre of parent and community advocates.

Mathematical Reasoning With Connections
GIA’s Innovation Award will expand the Mathematical Reasoning With Connections (MRWC) high school math 
implementation to two new high schools in the region.  This is a joint project between CSUSB College of 
Education and Riverside County Office of Education and San Bernardino County Superintendent of Schools 
that was the original project funded by the Governor’s Innovation Award in 2015 and has since secured 
approximately $4.5 million for project development and implementation.  The MRWC course is a conceptual 
math course for college-bound students.

Promise Scholars Achieves Partnership
Promise Scholars Achieves Partnership (PSAP) will provide a bridge between Promise Scholars high schools 
and local colleges in the low income and high need neighborhoods of Ontario and Montclair by developing a 
pipeline of college role models (“College Ambassadors”) from the community to provide college-related “social 
capital” to K-12 students and other college students, and to develop College Ambassadors’ leadership skills, 
near-peer and peer coaching skills, college-knowledge, strategies for persistence, and knowledge of CSUSB 
resources for success.

San Bernardino County Superintendent of Schools’ Preparing the Child for the Road Initiative
San Bernardino County Superintendent of Schools’ Preparing the Child for the Road Initiative will develop a 
sequence of interactive parent/student workshops delivered on site and simultaneously broadcast to satellite 
sites facilitated by trained staff.  The information sessions would include: a 3-hour workshop for families 
focusing on tools for incoming 9th graders transitioning to high school; a 3-hour workshop concentrating on the 
steps for sophomores/juniors to jump start and remain on track in the college admissions process; and a 
“bootcamp” consisting of a series of eight intensive 3-hour sessions covering all aspects of the college 
application process.  Telepresence would expand the number of families able to participate in the sessions, and 
the videotaped series will be made available in both English and Spanish to all the districts and partners.

University of California, Riverside Leveraging the AP Readiness Program for College Access and Success
University of California, Riverside Leveraging the AP Readiness Program for College Access and Success in 
Inland Southern California will expand supplemental instruction and support for Advanced Placement (AP) 
students and teachers from existing Riverside County into San Bernardino County including the opportunity for 
up to 32 hours (8 Saturdays for 4 hrs/day) to engage in instruction and support from AP Readiness Master 
Instructors as well as up to 8 hours of special workshops (8 Saturdays for 1 hr/day) hosted by UCR 
Admissions.  Participating teachers would have the opportunity to receive up to 40 hours (8 Saturdays for 5 hrs/
day) of professional learning, mentoring and networking.

  Year 1  Year 2 
 11/1/16-9/3/17  10/1/17-9/30/18 

CSU CMRCI Budget $1,280,001

CSU, Principal Investigator                                     
(4 units release time)

 $                    13,850  $                    14,715 

CSU, Project Coordinator                                       
(4 units release time)

 $                    10,946  $                    11,629 

Co-Project Director and Faculty                       
(57.75 days x $621/day)

 $                    35,863  $                    38,057 

CSU, Faculty, Evaluator                                        
(12 units release time)

 $                    36,413 

CSU, Faculty, Evaluator                                          
(12 units release time)

 $                    27,442 

CSU, Faculty, Evaluator                                        
(2.5 summer weeks)

 $                       6,322 

CSU, Faculty, Evaluator                                             
(2 summer months)

 $                    15,245 

CSU Faculty                                                              
(4 units release time)

 $                    11,424  $                    12,137 

CSU, College of Education Faculty                                         
(4 units release time)

 $                      9,141  $                       9,712 

Total Salaries  $                 123,911  $                 128,985 

Fringe Benefits  $                    63,443  $                    70,746 
Total Benefits  $                   63,443  $                    70,746 

Books and Supplies  $                              -    $                              -   
Services and Other Operating Expenditures 
(excluding Subagreement for Services and 
Travel)

 $                              -    $                              -   

Participant Travel/Project Staff Travel        $                          700  $                          700 

Subtotal  $                 188,054  $                 200,431 
Indirect (8%)  $                   31,044  $                    16,035 

County Office of Education (Subaward)  
(Includes $10,862 for supplies)

 $                 156,719  $                  156,719 

County Office of Education (Sub)  $                    25,000  $                    25,000 
Community College Subaward  $                    40,000  $                    40,000 
Community College Subaward  $                    40,000  $                    40,000 
Community College Subaward  $                    40,000  $                    40,000 
Community College Sub  $                    40,000  $                    40,000 
College Subaward  $                    40,000  $                    40,000 
UC Subaward        (40.5 days x $1,000/day)  $                    40,500  $                    40,500 

Subagreement for Services  $                 422,219  $                 422,219 
Capital Outlay  $                              -    $                              -   

TOTAL  $                 641,317  $                 638,684 

 

ARTIFACTS

Sacramento State California Mathematics Readiness Challenge Initiative Budget
The Sacramento Regional Partnership strategically distributed the funds they were awarded to cover partnership 
operation services and the staffing expenses of each participating institution. In their budget, the partnership 
skillfully aligned their funding to the ESM course priorities and professional development program for teachers.

Growing Inland Achievement Innovation Grants
In 2018, Growing Inland Achievement awarded six Innovation Awards to support regional intersegmental initiatives 
targeting postsecondary success. For example, funding was awarded to the Promise Scholars Achieves Partnership  
to develop college role models that will support low-income high school and college students in the Ontario and 
Montclair areas. 

http://www.edpolicyinca.org
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Identifying 
Purpose and 
Aligning Metrics
• Identifying Purpose
• Aligning Metrics

DATA PARTNERSHIP COMPONENTS/SUBCOMPONENTS
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Aligned with the goal of increasing college readiness, access, and enrollment in the region, The Long Beach 
College Promise supports elementary students with a Road Map to College.
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Identifying Purpose

IDENTIFYING PURPOSE AND ALIGNING METRICS

LESSONS LEARNED
• As partners come together, they must agree on the problem they 

are working together to solve and ensure that partnership goals are 
aligned to the problem.

• The identification of a purpose may rely on looking at data, but does 
not necessarily demand the sharing of data. A single data point  
may indicate a regional challenge, from which collaborative solutions 
may be developed.

• Each segment must have an action plan tied to addressing the 
regional problem with accountability to the collective goals.

PARTNERSHIP APPROACHES
• The African American Regional Educational Alliances met with 

K-12, higher education, and community partners to examine publicly 
available college readiness data for African American students in 
the Bay Area. In response to the identified opportunity gaps, AAREA 
directed partnership efforts towards increasing college and career 
opportunities.

• Leaders of the L.A. Compact examined data on regional high school 
graduation rates and the percentage of youth ages 16-24 not in school 
or the workforce. Examining this data led to three partnership priorities 
including all students graduating from high school, being prepared for 
success in college, and having pathways to sustainable careers. 

REFLECTION QUESTIONS

What data sources does the partnership examine to determine its priorities?

What key problems have emerged from reviewing regional data?

What partnership goals are necessary to address these regional challenges? 

What are the corresponding responsibilities of each partner institution in meeting shared goals?

Identifying a regional 
challenge that can 
only be resolved 
through collaborative 
work is key to 
bringing institutions 
together. Collective 
goals are needed 
to mobilize leaders 
and staff towards 
accountability for 
cross-institution 
priorities.

I 
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ARTIFACTS

African American Regional Educational Alliances’ Theory of Change
The African American Regional Educational Alliances provides a strong example of community organizations 
creating intersegmental action plans to address a regional challenge. AAREA’s theory of change illustrates that 
disrupting the identified STEM opportunity gap in the Bay Area for African American students requires attending 
to multiple areas such as providing professional development, improving student preparation, and increasing 
parental awareness.

Model 1: Theory of Change Model

Teacher/ 
Practitioner 

Development

Student 
Preparation

Strategies Results

Parent/ 
Caregiver 

Awareness

More Black 
Students  

with Higher  
Math/Science 
Achievement

More Black 
Students  
Meeting 

A-G Eligibility

Enhanced 
Quality of 
Life for All
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Aligning Metrics

IDENTIFYING PURPOSE AND ALIGNING METRICS

LESSONS LEARNED
• Partnerships need clearly identified metrics to monitor progress and 

unify institutions. 

• Leaders should select metrics that reflect regional challenges, the 
partnership’s collective goals and partner institutions’ priorities.

• Leaders should select metrics where data can be feasibly collected 
with partnership resources and capacity. 

PARTNERSHIP APPROACHES
• North State Together worked with leaders to identify common metrics, 

from early childhood to postsecondary education, aligned with the 
partnership’s goal of enhancing economic and community well-being 
in the region.

• Oakland Promise assembled leaders, studied institutional data 
capacity, and examined research on collective impact measures to 
develop cradle to career metrics and expected outcomes relevant to 
each partner institution. 

• The African American Regional Educational Alliances brought 
together leaders to identify short- and long-term outcomes aligned 
to their goal of improving the educational performance of African 
American students (i.e., increasing students in competitive careers, 
baccalaureate graduates, and graduate or professional students). 

REFLECTION QUESTIONS

Has the partnership identified metrics aligned with both collective goals and institutional priorities? 

To what extent were common metrics identified through a collaborative process with partnership leaders?

Does the partnership have the resources and capacity necessary to collect the identified data? 

To what extent are the identified metrics actionable across the partner institutions? 

The alignment of 
metrics to partnership 
goals helps focus 
the work, supports 
a collective mindset, 
and facilitates 
measurement of the 
partnership’s progress 
in addressing 
targeted areas (e.g., 
college readiness, 
college persistence, 
graduation).

I 
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ARTIFACTS

North State Together Success Indicators 
The North State Together partnership unifies multiple collaborative efforts in Northern California around six cradle 
to career indicators. In addition to partnerships focusing efforts towards these broader academic indicators, each 
county incorporates supplementary metrics specific to their needs and population. 

Oakland Promise’s Brilliant Baby Program Logic Model
The logic models developed by Oakland Promise outline the metrics for which each participating institution is 
responsible for collecting data, while also specifying the expected outcomes from each of these indicators. 
Additional information is provided in this artifact regarding partnership interventions, activities, and the different 
short-term, mid-term, and long-term outcomes. 
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Data Sharing 
and Management
• Legal Requirements and Data Sharing Agreements
• Data Exchange and Management
• Data Matching

DATA PARTNERSHIP COMPONENTS/SUBCOMPONENTS
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The African American Regional Educational Alliances convenes community leaders at their Professional 
Development Summit.
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Legal Requirements and  
Data Sharing Agreements

DATA SHARING AND MANAGEMENT

LESSONS LEARNED
• Partnerships must reach agreement on legal interpretations of FERPA 

to implement their data sharing plans. 

• Partnerships should develop clear data sharing agreements/
Memorandums of Understanding (MOUs) around collectively identified 
metrics for monitoring progress.

• Partnerships should allow for ample time to finalize and approve data 
sharing agreements/MOUs. 

PARTNERSHIP APPROACHES
• The partnership agreement developed by the California College 

Guidance Initiative specifies the data elements being shared which 
includes student demographic and achievement data, course 
information, and student plans. The agreement adheres to the U.S. 
Education Code, FERPA, and Assembly Bill 1584, and includes details 
regarding the data collection process and who is able to access the 
data.

• The Santa Ana Partnership revised their MOU to incorporate details 
regarding data transmission practices. The MOU specified who could 
access the shared data, as well as the required data management  
and security training for each individual. 

REFLECTION QUESTIONS

To what extent have partnership leaders reviewed student privacy laws?

Have partnerships reviewed the legal implications for the data collection for the identified metrics?

Which institutions, leaders, and staff require access to data to enable partnership efforts?

Have leaders consulted best practice guidelines in constructing data sharing agreements?

Bringing data from 
multiple segments 
together is essential 
to understanding 
the priorities of 
the partnership 
and measuring 
progress on stated 
goals. Ensuring the 
protection of student 
information and 
adhering to legal 
provisions pertaining 
to data sharing across 
institutions requires 
substantial time and 
attention to legal 
agreements.

I 
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ARTIFACTS

California College Guidance Initiative Data Privacy and Security Addendum 
California College Guidance Initiative’s Data Sharing and Services Partnership Agreement includes a data privacy 
and security addendum. This portion details the federal and state data privacy and security compliance measures 
the partnership must follow. This agreement outlines who has access to data and what falls under unauthorized 
disclosure in order to adhere to FERPA, 1998 COPPA, California Assembly Bill 1584, and Student Online Personal 
Information Protection Act. 

Data Sharing and Services Partnership Agreement 
Agreement No. CG-XXX-17  Page 3 of 3 
Exhibit B  

 

III. WHO HAS ACCESS TO DATA (AUTHORIZED DISCLOSURE) 

A. The information from student’s portfolios is only disclosed to the officials or employees of the following groups 
who have a legitimate interest in the information for purposes consistent with this Partnership Agreement: 
1. Foundation (collects and maintains Student Data) 
2. Vendor (maintains Student Data) 
3. California Colleges Website and FTP infrastructure  (will not access or use content for any purpose other than 

as legally required and for maintaining services, and will not directly process or access content) 
4. Any Authorized Third Party listed in Exhibit A to this Partnership Agreement (can view Student Data once a 

student has linked their account to that entity) 
5. Any College or College System to which a System User has applied for admission (can be provided Student 

Data for the purposes of admission, enrollment, matriculation, placement and supportive services) 
6. System-wide Offices of Educational Segments in California and their employees, contractors, and vendors 

with a legitimate educational interest in the data for the purpose of performing longitudinal analysis  
7. Any Financial Aid Organization to which a System User has applied for aid, or with whom the District has 

legally shared Student Data under California law, including, but not limited to, the California Student Aid 
Commission (“CSAC”).   
a) Under California Education Code §69432.9 Districts are generally required to provide and verify their 

student’s grade point average to the CSAC for the Cal Grant Program application.  The Foundation, on 
behalf of CCGI, and the CSAC may provide PII to CSAC to support CSAC’s data matching process by 
providing CSAC data elements that help to associate the correct SSID with the student’s FAFSA if it is 
launched via the CaliforniaColleges.edu platform. This data matching assistance helps to facilitate the 
determination of Cal Grant Program eligibility for students who attend and graduate from a District.  

8. Foundation may provide Student Data in an aggregated, non-personally identifiable form, to other contracted 
entities for the purpose of evaluating the impact and effectiveness of the CCGI program. 

B. The Parties shall maintain policies and procedures for the designation and training of responsible staff members to 
ensure the confidentiality and security of Student Data. The Foundation provides data security and privacy 
training on an annual basis to CCGI staff handling student data. The training covers Federal, State, and Local 
regulations for maintenance of student data, as well as best practices. All new staff undergo data security and 
privacy training prior to gaining access to CaliforniaColleges.edu. All data is encrypted both at rest and during 
transmission using commercially reasonable practices. 

IV. UNAUTHORIZED DISCLOSURE 
 

A. The Foundation agrees to maintain an incident response program for purposes of memorializing Foundation's 
obligations under applicable law in the event Foundation detects any loss due to a Data Breach, or unauthorized 
access or use of Education Records or Student Data. Upon confirmation of a Data Breach, Foundation will notify 
District in accordance with its obligations under applicable law. 

B. District is responsible for any notices to parents as may be required under applicable law and for providing the 
parent(s), guardian(s) or student(s) with an opportunity to inspect and challenge the contents of the Student Data in 
question.  The Foundation shall cooperate with the District in providing such notices and opportunities to review 
and challenge the content of the Student Data. 

C. The District agrees to cooperate fully with Foundation to ensure Foundation can comply with any notification 
obligations Foundation may have to student or any other parties for which notification by Foundation may be 
required under FERPA and any other applicable law. 
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Data Exchange  
and Management

DATA SHARING AND MANAGEMENT

LESSONS LEARNED
• Data must be transferred in a manner that ensures the security of 

student information.

• Data must be securely stored and data custodians identified. 

• Partnerships should weigh their internal capacity for data exchange 
and management with an alternative option of third-party data 
management organizations.

PARTNERSHIP APPROACHES
• Fresno Unified Equity and Access developed a centralized data 

warehouse, the Beta Tool, which allows staff to run queries and 
generate reports at varying levels of aggregation. 

• OneFuture facilitates a cross-institution Data Team that gathers data 
on the Regional Plan for College and Career Success goals. Riverside 
County Office of Education co-chairs the Data Team and leads data 
reporting efforts for the partner districts. The districts signed MOUs 
with the Linked Learning Alliance to achieve consistency in reporting. 

• Some partnerships engage third-party organizations, such as 
California College Guidance Initiative or Cal-PASS Plus, to manage 
their data exchange.

REFLECTION QUESTIONS

How do partner institutions transfer data and to what extent do these processes follow security protocols?

What is the most appropriate platform for sharing data that aligns with the goals of the partnership? 

Do the partnering institutions have the necessary capacity to transfer, manage, and store data? Would the partnership benefit 
from third party organizations? 

When various 
agencies agree to 
share data, leaders 
must address 
the technological 
requirements of such 
work, including how 
to transfer, manage 
and store the data. 
These processes are 
critical for ensuring 
the accuracy, 
reliability, accessibility, 
and security of the 
data.

I 
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ARTIFACTS

Fresno Unified Equity and Access A-G Course Monitoring Tool 
Fresno Unified Equity and Access developed a centralized data warehouse system that enables data sharing of 
indicators related to equity and access. For example, the A-G Course Monitoring tool calculates college readiness 
measures and creates exportable information sheets for staff to reference. The real-time accessibility of this 
warehouse to partnership personnel reduces the amount of time-intensive manual data entry that other exchange 
methods require.
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Data Matching

DATA SHARING AND MANAGEMENT

LESSONS LEARNED
• Data leaders must document and understand how partner institutions 

use different coding schemes to identify students.

• Data leaders must identify protocols for matching individual-level data 
across systems to minimize imperfect matches.

• Partnerships should consider the pros and cons of using third-party 
organizations (e.g., Cal-PASS Plus, California Council Guidance 
Initiative) to merge data from multiple organizations.

PARTNERSHIP APPROACHES
• To examine students’ progress in career pathways, the Contra 

Costa Community College District partnership explored different 
approaches, including facilitating data merges internally with 
participating institutions and accessing cross-institutional data 
provided by Cal-PASS Plus.

• OneFuture Coachella relies on the partnership’s Data Team, which 
includes representatives from partner organizations, to facilitate 
collection and merging of district- and student-level data such as 
career pathway completion, college readiness, college enrollment 
and persistence, and financial aid application.

• The Fresno Unified Equity and Access partnership uses Cal-PASS  
Plus to match K-12, Community Colleges, California State University, 
and University of California student data with 95% accuracy.

REFLECTION QUESTIONS

Which metrics, if any, are priorities for the partnership to collect at an individual-level?

What questions will matched individual-level data enable the partnership to answer?

Has the partnership weighed the pros and cons of internal data matching versus utilizing a third-party organization?

The sharing of 
individual-level data 
allows partnerships to 
longitudinally examine 
the educational 
trajectories of 
students. Matching 
and merging data 
from multiple 
institutions requires 
technical processes 
to optimize accuracy.

I 
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ARTIFACTS

Contra Costa Community College District Partnership and Orange County Pathways Data Matching Processes
Some K-14 partnerships, such as the Contra Costa Community College District partnership and Orange County 
Pathways, prioritize the collection and matching of student-level data from local high schools and community 
colleges. Contra Costa Community College District has implemented different approaches, including internal data-
matching protocols, to merge data from Contra Costa County Office of Education and Contra Costa Community 
College District to examine the transition of students from K-12 to community college. Orange County Pathways 
linked local K-12 and community college student data to examine trends in career and technical education 
pathway enrollment across institutions.

K-14	CTE	Transition	Tool
Percent	Enrollment	into	Related	Pathway	between	K12	and	CC

DISTRICT CTE	 Non	CTE DISTRICT CTE	 Non	CTE
AUHSD Potential 2,208							 3,409							 LBUSD Potential 31													 195														

Enrolled 949										 1,364							 Actual 11													 47																
% 43% 40% Percentage 35% 24%

Same	PW 104 Same	PW ?
% 11% % ?

BOUSD Potential 93													 440										 NMUSD Potential 685										 1,100										
Actual 38													 194										 Actual 247										 374														

Percentage 41% 44% Percentage 36% 34%
Same	PW ? Same	PW 22

% ? % 9%
CUSD Potential 2,323							 1,807							 OUSD Potential 1,052							 1,418										

Actual 999										 669										 Actual 452										 638														
Percentage 43% 37% Percentage 43% 45%

Same	PW 130 Same	PW 59
% 13% % 13%

FJUHSD Potential 1,897							 1,820							 PYLUSD Potential 497										 1,696										
Actual 740										 728										 Actual 229										 712														

Percentage 39% 40% Percentage 46% 42%
Same	PW 59 Same	PW 21

% 8% % 9%
GGUSD Potential 2,659							 1,318							 SAUSD Potential 1,491							 2,356										

Actual 1,223							 409										 Actual 671										 1,107										
Percentage 46% 31% Percentage 45% 47%

Same	PW 159 Same	PW 81
% 13% % 12%

HJUHSD Potential 2,367							 2,033							 SVUSD Potential 1,260							 1,260										
Actual 1,065							 752										 Actual 630										 491														

Percentage 45% 37% Percentage 50% 39%
Same	PW 117 Same	PW 95

% 11% % 15%
IUSD Potential 460										 1,941							 TUSD Potential 856										 1,032										

Actual 193										 718										 Actual 368										 392														
Percentage 42% 37% Percentage 43% 38%

% 19 Same	PW 37
% 10% % 10%

LAUSD Potential 185										 542										
Actual 74													 179										 TOT	PTL 25,591										 30,754					

Percentage 40% 33% ACTUAL 10,868										 11,645					
Same	PW 12 AVG	% 42% 38%

% 16% Same	PW 761																
% 7%

2014-152014-15
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Data Analysis 
and Reporting
• Analysis and Report Planning
• Individual/Aggregate Data Analysis
• Data Interpretation
• Data Reporting

DATA PARTNERSHIP COMPONENTS/SUBCOMPONENTS
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Innovate Tulare-Kings shares the partnership’s yearly progress to key stakeholders through a readily 
accessible online report. 

How will we know we’ve been successful:
Employers will have access to a pipeline of young 
professionals with the skills and knowledge needed to 
contribute to and lead the regional workforce. 

“We want to create those WOW moments...”

increasing skills and education that lead to employment and 
     the ability to compete across the nation and world 

increasing student connection to business partners and
     community leaders

creating work-based learning activities that provide 
    unique opportunities to ensure college and career readiness 

demonstrating success after graduating high school

Linked Learning and other high quality career pathways meet this need by:

“We want to create those WOW moments when students dig 
deep and realize their true talent and potential. We believe these 
investments will inspire higher number of students to seek 
higher education.They will have a better chance at higher wage 
jobs which drives economic growth. And, of course, this helps 
build a strong talent pipeline.” - Bobby Ram, SunPower Corporation

VISIONSHARED 

Providing technical assistance to adviso-
ry boards and facilitating sector commit-
tees are just two pieces to ITK’s conven-
ing work. This year we launched our 
Champions Network, a group of 
professionals who are our dedicated 
thought partners and advocates for 
college and career readiness. 

In October, we hosted Peter Jackson of 
IDEO at our annual INNOVATORS by 
DESIGN event, learning how to use 
design thinking to tackle education and 
workforce challenges in Tulare-Kings.
   

CREATING A 

CONVENE CONNECT
Events and work-based learning don’t 
happen on their own. It takes creativity, 
commitment, and connection. 
The result? Seven valuable experiences 
that benefited hundreds of students, 
educators, business, and intermediary 
professionals. 

SUSTAIN
At ITK’s annual WBL IN ACTION event, we 
launched our WBL Center, sharing vetted 
toolkits for work-based learning. School 
district partners also presented effective  
WBL practices. We’ve continued to grow 
our region’s resources, including a major 
investment by the James Irvine 
Foundation.

ITK is known nationally for its work and 
sustains its connections to NAF, Jobs for 
the Future, ConnectEd, among other 
national networks.

MEASURE

Answering the “WHY?” is vital to 
motivating and visualizing progress. 
This is why ITK continues to help our 
education and business partners track 
their time, investment, and contributions. 

Using our WBL IN ACTION Data Capture 
Tool, we are able to report on the impact 
of our investments. Partnering with the 
Workforce Investment Board of Tulare 
County, we integrate the latest labor 
market information into the way we do 
business.

     INTERNNECT 2K16
     Southern California Edison Student    
          Entrepreneurship Challenge
     WBL IN ACTION
     SunPower Solar Academy
     Growing Health Leaders Conference
     Lindsay Learners WBL Expansion Project
     INNOVATORS by DESIGN Student 
          Ambassadors Project
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Analysis and  
Report Planning

DATA ANALYSIS AND REPORTING

LESSONS LEARNED
• Partnerships should articulate clear inquiry questions that drive their 

data analysis. 

• Data planning should include considerations of how results can be 
presented in accessible forms that facilitate reflection across partner 
institutions. 

• Partnerships should assess the need for scaffolding among both 
leaders and staff in the interpretation of data reports. 

PARTNERSHIP APPROACHES
• The Fresno Unified Equity and Access partnership’s focus on creating 

a pipeline to higher education led to the analysis and reporting of 
multiple measures of college readiness on its regional dashboard.

• The African American Regional Educational Alliances employs a 
comparative methodology which examines multiple aggregate-level 
data sources to generate hypotheses concerning the educational 
outcomes of African American students and to inform partnership 
interventions. 

• The Santa Ana Partnership has evolved its scorecard to capture 
and monitor priority college readiness, college going, persistence, 
and degree completion rates, including disaggregation of results by 
targeted student subgroups.

REFLECTION QUESTIONS

What questions is the partnership interested in answering with available data? 

How will the partnership approach analyzing and reporting their identified data?

What opportunities exist to involve community members, business leaders, and other stakeholders in the analysis and 
reflection of data reports? 

Partnerships need 
to intentionally plan 
for intersegmental 
data analysis and 
reporting aligned 
with the problem the 
partnership is trying 
to solve. Reporting 
that demonstrates 
the partnership’s 
progress can facilitate 
monitoring and 
ensure accountability. 

I 
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ARTIFACTS

African American Regional Education Alliances Comparative Data Analysis
The African American Regional Educational Alliances conducts extensive comparative analyses of the outcomes 
pertaining to the academic performance of African American students. To support staff and leaders in the data 
analysis process, the partnership created a Data Analysis Framework Worksheet that provides a data analysis 
method, practice exercise, reflection questions, and data analyses examples.

Evaluation Design
Data Analysis Framework Worksheet

Data Analysis Exercise

You are analyzing a STEM STEPS summer program. This was a four week program that took 
place at RT Fisher Educational Enterprises. It was administered in three classrooms. Each 
classroom is considered a separate cohort for data analysis. Additionally, the same curricula 
models were administered in each class. The STEM STEPS evaluation team is examining pre and 
post MDTP data. To better understand performance trends they have compiled data from 
MDTP, PEAR DoS Observations, and Student Surveys. The team has created a data profile for  
each class (See Table 1, p. 5). Referencing this table please complete the following.

1. Develop a data summary that analyzes MDTP performance for each class. Present  
overall MDTP performance and factors that may have contributed to this performance. 
(Note: this item demonstrates a mixed methods and triangulation approach to data 
analysis).

2. Develop a comparative summary of MDTP performance across all three classes. What 
are general trends present in the data? What factors may contribute to these trends 
(positive or negative)? What recommendations should be considered to strengthen 
program efforts? (Note: this item demonstrates a constant comparative approach to 
data analysis).

3. Once you have written your analysis for Question 1 and 2, review the answer key 
provided on pages 6 – 8 and compare your response to what is presented. In what ways 
are the analyses similar; in what ways are they different.
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Individual/Aggregate  
Data Analysis

DATA ANALYSIS AND REPORTING

LESSONS LEARNED
• Partnerships should map out the ideal individual and/or aggregate 

data needed to answer the partnerships’ questions.

• Leaders should explore the extent to which aggregate-level data 
analysis can satisfy internal and external evaluation needs. 

• Leaders should assess the human, fiscal, legal, and technical 
resources needed to conduct individual-level data analysis.

PARTNERSHIP APPROACHES
• OneFuture Coachella Valley analyzes aggregate-level college and 

career data to meet their five-year goals (e.g., 30%+ students enrolled 
in career academy, 80%+ students have personalized graduation 
plans, 85% FAFSA completion rates, 10% increase in high school 
graduation rates, etc.). Through the use of aggregate-level data, the 
partnership need not absorb the additional technical and staffing 
costs associated with student-level data.

• The Santa Ana Partnership analyzed individual-level data from the 
Santa Ana Unified School District and Santa Ana College to explore 
the percentage of students entering from the district that place into 
college-level math and English courses and their course outcomes.

REFLECTION QUESTIONS

To what extent can a partnership’s questions be answered with aggregate-level data? 

To what extent can a partnership’s questions be answered with individual-level data?

What resources can the partnership devote to collecting, analyzing, and reporting individual-level data?

Partnerships should 
consider the benefits 
and challenges 
associated with 
individual-level data 
analysis versus 
aggregate-level data 
analysis, particularly 
given the extensive 
resources associated 
with individual-level 
data.

I 
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ARTIFACTS

Santa Ana Partnership Dashboard
The Santa Ana Partnership’s Tableau Dashboard demonstrates how the partnership analyzes individual-level 
data to examine the academic performance of Santa Ana Unified School District graduates attending Santa Ana 
College. This level of data analysis provides information regarding Santa Ana College English and math course 
completion rates. 

Tableau Dashboard: SAUSD To SAC

SAUSO to SAC Pothwoys: Foll 2015 results 
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Data Interpretation

DATA ANALYSIS AND REPORTING

LESSONS LEARNED
• Partnerships should assess the level of support needed by leaders 

and staff to interpret data analysis and understand graphs and charts.

• Partnerships should consider a range of individual and group 
structures to build capacity for data interpretation.

PARTNERSHIP APPROACHES
• The Santa Cruz County College Commitment partnership supports 

counselors in the use of data to inform advising practices, 
including using college enrollment data from the National Student 
Clearinghouse. 

• Santa Ana College’s Office of Research offers training workshops  
and drop-in support for leaders in understanding the partnership’s 
data dashboards. 

• Fresno Unified School District provides training and one-on-one 
principal supports around interpreting data reports.

REFLECTION QUESTIONS

What data interpretation needs do partnership leaders and staff have?

What data interpretation training and supports are needed to build leader and staff capacity? 

What opportunities exist to bring leaders and staff from across partner organizations to participate in professional  
development together?

Ongoing professional 
development 
standardizes the 
interpretation of data 
analysis and results.
Partnership leaders 
may be less familiar 
with data from other 
segments.

I 
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ARTIFACTS

Santa Cruz County College Commitment Counselor Data Training
The Santa Cruz County College Commitment facilitated professional training to support counselors in their 
interpretation and use of postsecondary student data from the National Student Clearinghouse repository. Additional 
support was provided regarding the use of the California Department of Education’s School Dashboard and College 
and Career Indicator to inform practice. The professional development strengthens collaborative efforts by ensuring 
the standardization of data across K-12 and postsecondary partnership leaders and staff members.

© 2017 National Student Clearinghouse. All Rights Reserved. 
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Data Reporting

DATA ANALYSIS AND REPORTING

LESSONS LEARNED
• Partnerships should identify the range of reporting requirements 

associated with grant funding, monitoring of strategic goals, 
community updates, and internal learning questions. 

• Partnerships should explore different platforms for sharing their data, 
including dashboards, scorecards, progress reports, etc. 

• Leaders should ensure that data reporting can inform the evaluation 
and improvement of partnership programs and activities.

PARTNERSHIP APPROACHES
• The Central Valley Higher Education Consortium developed a 

publicly accessible dashboard that reports on several metrics 
including college enrollment, transfer rates, units earned, and degree 
completion rates. 

• The Oakland Promise 2018 Annual Community Report presents 
outcome data on the partnership’s cradle to career initiatives, 
including current rates, 2018 goals, and 2025 targets.

• The Long Beach College Promise showcases the results of their 
collaborative work on college access and success in their Ten-Year 
Progress Report. 

• Innovate Tulare-Kings generates an annual report to the community 
that presents its shared mission and vision, impact results, champion 
network, and workforce partnerships.

REFLECTION QUESTIONS

What are the partnership’s various reporting requirements?

Which reporting format is best suited to the expectations of each intended audience?

What reporting formats are most accessible and actionable for partnership leaders and staff?

Reporting is central 
to ensuring data 
is accessible and 
actionable. To  
be effective, data 
reporting must 
be aligned to 
the learning and 
accountability needs 
of the partnership.

I 
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ARTIFACTS

Central Valley Higher Education Consortium Data Dashboard
The Central Valley Higher Education Consortium created an online dashboard for reporting data relevant to 
their partnership efforts. This dashboard presents community college demographic and achievement results for 
community colleges in the region based on information from the California Community Colleges Chancellor’s 
Office DataMart.

Innovate Tulare-Kings’ Workforce Impact 
Innovate Tulare-Kings shares the results of their partnership efforts through an annual report. Through this 
platform, Innovate Tulare-Kings reports on progress related to their goals for work-based learning, internships, 
regional events, etc. 

OUR IMPACT
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Data Informed 
Practices  
and Policy
• Data Personnel
• Decision Making Process
• Program and Policy Implications

DATA PARTNERSHIP COMPONENTS/SUBCOMPONENTS
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In December 2016, community leaders participated in L.A.Compact’s Data Walk, using data to inform 
partnership interventions.
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Data Personnel

DATA INFORMED PRACTICES AND POLICY

LESSONS LEARNED
• Partnerships need to map specific roles and responsibilities as they 

relate to data management, analysis and reporting to determine hiring 
needs.

• Partnerships should consider creating data teams comprised of 
members across organizations to identify metrics, conduct analysis, 
and support interpretation of results with partnership leaders.

• Partnerships should explore the role of third parties to facilitate data 
usage, such as intermediaries (e.g., county office of education), service 
providers (e.g., Cal-PASS Plus), or independent consultants.

PARTNERSHIP APPROACHES
• OneFuture Coachella Valley created several positions—Director of 

Research, Data Project Coordinator, Data Analyst—to meet a range of 
needs, including facilitating an intersegmental data team, conducting 
data collection and analyses, working with intermediaries that support 
data collection, and generating reports and dashboards for each 
partner organization.

• Growing Inland Achievement developed a data team to create a 
regional scorecard, monitor metrics to measure progress towards 
goals, and support leaders in interpreting data. Additionally, 
they hired a Director of Research to coordinate the Institutional 
Researchers from each organization to leverage their institutional 
data to track regional metrics. 

REFLECTION QUESTIONS

To what extent has the partnership embedded data use responsibilities into leader and staff roles?

What roles do data committees and data teams play within the partnership?

What data usage activities require external supports and resources?

Intersegmental data 
activities can in some 
cases overwhelm 
existing institutional 
research and data 
staff. Effective data 
partnerships identify 
adequate personnel 
and staffing structures 
to facilitate data use 
practices.

I 
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ARTIFACTS

OneFuture Team Oversight Structure
OneFuture Coachella Valley created a graphical representation of their oversight structure which enables 
effective use of partnership resources. This map illustrates the partnership’s partitioning of personnel into distinct 
teams related to college and career success.

Regional Plan Structure: Coachella Valley

OFCV BOARD OF DIRECTORS

REGIONAL PLAN OVERSIGHT COMMITTEE 
Com position: Business, Education  and N on-Profit Co-Chairs and Partners

Data
Co-Chairs

Jim Feffer, PSUSD

Dr. Chun-Wu Li, RCOE

K-12 Education
Chair:

Dr. Mike Swize, PSUSD

College 
Completion

Co-Chairs:

Marie Perotti, CVUSD

Agam Patel, UCR 

Gent’s Alliance
Co-Chairs:

Bob Kambe, Avid PT

Jarvis Crawford, City of PS

Business 
Engagement

Co-Chairs:

Bob Kambe, Avid PT

Steve Pinning, PSUSD   

Behavioral Health  
Co-Chairs:

Maureen Forman, JFS

Jim Grisham, RUHS-BH

Financial Aid  
Co-Chairs:

Catalina Cifuentes, RCOE

Leigh Baird, DSUSD

Opportunity 
Youth 

Co-Chairs:

Kristen Dolan, United Way

Victor Gonzalez, BHC

   

A dvanced Tech  Industry Council

H ealthcare Industry Council

A rts M edia Entertainm ent Industry Council

OFCV 
Staff

~ 
OneFuturc 

~ 
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Decision Making Processes

DATA INFORMED PRACTICES AND POLICY

LESSONS LEARNED
• Leaders must routinely collect and review intersegmental data to 

monitor progress towards regional goals.

• Partnerships should routinely implement inquiry or reflection protocols 
to facilitate sense-making across segments.

• Partnerships need to ensure that data teams include leaders with 
decision making authority.

PARTNERSHIP APPROACHES
• As part of their data driven decision making process, The Long Beach 

College Promise Steering Committee identifies questions to study, 
examines data, and articulates regional policy recommendations.

• Leaders of the L.A. Compact conduct Data Walks for partners, where 
members of the Data Workgroup facilitate small group discussions at 
poster stations displaying local achievement trends.

• Santa Cruz County College Commitment’s decision making process 
involves a steering committee comprised of superintendents from 
each of their K-12 districts and representatives from higher education 
partners. The steering committee is responsible for consensus-based 
decisions regarding the partnership’s strategic priorities and focus 
areas.

REFLECTION QUESTIONS

How do partnership leaders routinely examine progress towards regional goals?

What processes do partnerships implement to draw actionable implications from data reports?

How do partnership leaders engage staff around findings to promote collaboration?

Partnerships 
implement processes 
to ensure that 
policy and program 
related decision 
making is driven by 
continual review of 
intersegmental data.

I 
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ARTIFACTS

L.A. Compact Data Walk for Analyzing Student and Youth Progress
L.A. Compact employs an engaging approach to intersegmental decision making processes through their Data 
Walk. The Data Walk creates a space for key partnership stakeholders to discuss and reflect on the partnership’s 
progress on student and youth outcomes. Guided small group poster discussions promote greater alignment 
between community and L.A. Compact partners.

Data Walk Analyzes Student Progress 
l'<>st«I by su, C•nnon on D1<,mbtr 22. 2016 

~ 

L.A. Compact Data Walk engages Compact 
member to collectively analyze student 
progress 

UNITE·LA released its third and most comprehensive L.A. 
Compact measures report, entitled · Charting Progress 

Toward LA. Compact Goofs." This report serves a a tool for 
the community and for LA Compact partners to better align 
and Improve our collective Impact ettorts. 

. ...:. ..:..J 

,_~ ~: . ii __ ' fj::, 
~- ~ .. . 

-. 

To roll out the report and bring attention to recent trends tor our students and youth, UNITE-LA held 
its first LA Compact Data Walk on Dec. 12, 2016. At this event, members of the Com pact's 14 
workgroups, plus other community leaders, engaged with data by visiting poster stations displaying 
select charts from the report. Small•groupdlscusslons at each poster station were facilitated by 

experts from the LA Compact Data Workgroup (a cross-sector working group of leading data. 
research. and evaluation professionals from key L.A. institutions). (See twiner feed of the December 
12 Data Walk). 

The L.A. Compact Is a collaborative of Los Angeles" leading education.government, labor, business, and 
non-profit Institutions. convened by UNITE-LA The Compact was born In 2008. out of a shared belief 
that no one agency could singlehandedly solve the complex. large-scale education and workforce 
reaciness problems facing our region. Today, 23 Los Angeles leaders have signed the LA Compact's 
collective commitment to transform regional outcomes from cradle to career. Signatories have 
pledged to put the interests of students first; to work together in support ot three ambitious, systemic 
goals; and to regularly measure the progress of our youth: 

GOAL 1: All students graduate from high school 

GOAL 2: All students have access to and are prepared for success in college 

GOAL 3: All students have access to pathways to sustainable jobs and careers 
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Program and  
Policy Implications

DATA INFORMED PRACTICES AND POLICY

LESSONS LEARNED
• Partnership leaders must use findings from data analyses to monitor 

progress towards collective impact goals and to drive regional change.

• Partnerships must maintain a continuous improvement orientation in 
applying evidence to improving programs and policies.

• Partnerships must identify specific implications and recommendations 
for institutions across the region.

PARTNERSHIP APPROACHES
• In response to low college STEM course completion rates, The Long 

Beach College Promise worked with Long Beach Unified School 
District to increase high school math graduation requirements.

• OneFuture Coachella Valley used data to inform strategies for building 
a talent pipeline. Strategies included establishing career pathways in 
high school, setting goals for college access, enrollment and financial 
aid, awarding $1.3 million in scholarships annually, and expanding 
work-based learning opportunities.

• The Central Valley Higher Education Consortium conducted research 
with partner organizations on postsecondary completion barriers for 
foster youth and generated policy recommendations related to tuition, 
housing, academic preparation, and campus awareness.

REFLECTION QUESTIONS

What structures and processes does the partnership maintain for leaders to discuss implications from the data?

What structures and processes are in place for staff in partner organizations to discuss implications?

What policy changes might support or improve the partnership’s efforts?

Data is central to 
driving partnerships’ 
ongoing 
improvement  
of programs and 
policies.
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ARTIFACTS

Central Valley Higher Education Policy Recommendations for Supporting Foster Youth
The Central Valley Higher Education Consortium utilized data on educational barriers and challenges that foster 
youth experience to inform their policy and program recommendations. Moreover, their recommendations 
provide policymakers direction on how to support efforts to improve the educational outcomes of foster youth at 
the state and regional level.

 

RECOMMENDATIONS
Understanding the factors that hinder or help foster youth students succeed in college can help higher 
education practitioners create interventions to improve the educational outcomes for this student group. This 
section of the report provides a combination of institutional, regional, and statewide recommendations to 
improve retention and graduation rates of foster youth students in college. 

WAIVE TUITION AND FEES
• Private and independent CVHEC member colleges 

and universities should pursue foundation and 
institutional development funds to provide tuition 
waivers for TAFY students. 

• CVHEC member institutions should consider 
waiving application fees for TAFY students.

• CVHEC member institutions with campus housing 
should explore avenues for providing financial 
assistance or waivers for housing costs. 

• CVHEC member institutions should work closely 
with students and financial aid offices to ensure 
foster youth students have access to adequate 
financial aid

PROVIDE STABLE HOUSING 
• TAFY students should be made aware of the 

provisions of AB 1393 (priority consideration for 
campus housing for foster youth students). 

• TAFY should be made aware of post-secondary 
institutions with campus housing.

• CVHEC member institutions should consider 
implementing “host programs” during school 
breaks for TAFY students to facilitate housing 
stability when campus dorms are closed. 

• Private, independent, and community colleges 
CVHEC member institutions that have dorms 
should provide campus housing during term 
breaks. 

• CVHEC private member institutions should 
consider waiving housing costs for TAFY students.
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Map of Intersegmental  
Data Partnerships

COLLEGE FUTURES FOUNDATION
COUNTRY REGIONS

Northern California

Upper Sacramento

Bay Area

Sacramento Tahoe

Central Coast

San Joaquin Valley

Central Sierra

Orange

Los Angeles

Inland Southern California

San Diego Imperial

North State Together

Sacramento 
Regional Partnership

Oakland Promise

African American 
Regional Educational Alliances

Central Valley 
Higher Education Consortium

Fresno Unified Equity and Access

Innovate Tulare-Kings

Los Angeles Orange County
Regional Consortia

Growing Inland
Achievement

OneFuture
Coachella Valley

North and 
East Bay 
Pathways 
Consortium

Santa Cruz 
County College 
Commitment

Cal Poly, 
San Luis Obispo

L.A. Compact

Long Beach College Promise

Orange County Pathways

Santa Ana Partnership

Note: Some of the above partnerships cover multiple cities and counties. 

Thus, this graphic is not meant to display the full reach of the partnerships.

• • • • • • • • • • • 
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Directory of  
Partnerships

African American Regional Education Alliances
Robyn Fisher
Executive Director
robyn@rtfisher.com

Cal Poly, San Luis Obispo
Frances Mayer
Lecturer, School of Education
fmayer@calpoly.edu

Cal Poly, San Luis Obispo
Sidonie Wiedenkeller
Lecturer, School of Education
swiedenk@calpoly.edu

Central Valley Higher Education Consortium
Benjamin Duran
Executive Director
bduran@csufresno.edu

Central Valley Higher Education Consortium
Virginia Madrid-Salazar
Strategies Lead
vmadridsalazar@csufresno.edu

Fresno Unified Equity and Access Partnership
Adam Bonilla
Administrative Analyst
adam.bonilla@fresnounified.org

Growing Inland Achievement
Ann Marie Allen
Senior Director
annmarie@inlandempiregia.org

Innovate Tulare-Kings
Jennie Bautista
Business Services Program Manager, Workforce Investment Board 
of Tulare County
jbautista@tularewib.org

Long Beach College Promise
Simon Kim
Associate Vice President, Research and Sponsored Programs, 
California State University, Long Beach
simon.kim@csulb.edu

L.A. Compact
Lisa Catanzarite
Vice President, Research and Evaluation
LCatanzarite@LAChamber.com

L.A. Compact
Paola Santana
Director of Education and Workforce Development
PSantana@LAChamber.com

Los Angeles Orange County Regional Consortia
Stephanie Feger
Grant Director, K-14 Career Pathways, Coast Community  
College District
sfeger@cccd.edu

North and East Bay Pathways Consortium
Janine Spadafore Kaiser
Principal, Compass Policy Strategies
kaiser@compasspolicy.com

North State Together
Kevin O’Rorke
CEO
kororke@shastacollege.edu

Oakland Promise
Tim Marlowe
Project Director for Data and Evaluation
tmarlowe@oaklandnet.com

OneFuture Coachella Valley
Sheila Thornton
President/CEO
sheila@onefuturecv.org

Beth Allan-Bentley
Director of Research
Beth@onefuturecv.org

Orange County Pathways
Jeff Hittenberger
Chief Academic Officer, Orange County Department of Education
jhittenberger@ocde.us

Sacramento Regional Partnership
Joy Salvetti
Director, Center for College & Career Readiness,  
Sacramento State University
jsalvetti@csus.edu

Santa Ana Partnership
Alicia Kruizenga
Dean, Office of School and Community Partnerships,  
Santa Ana College
Kruizenga_Alicia@sac.edu

Santa Ana Partnership
Janice Love
Director of College Research, Santa Ana College
Love_Janice@sac.edu

Santa Cruz County College Commitment
Cristine Chopra
Executive Director, Santa Cruz County Office of Education
cchopra@santacruzcoe.org

http://www.edpolicyinca.org
mailto:robyn%40rtfisher.com%20?subject=
mailto:fmayer%40calpoly.edu%20?subject=
mailto:swiedenk%40calpoly.edu%20?subject=
mailto:bduran%40csufresno.edu%20?subject=
mailto:vmadridsalazar%40csufresno.edu%20?subject=
mailto:adam.bonilla%40fresnounified.org%20?subject=
mailto:annmarie%40inlandempiregia.org%20?subject=
mailto:jbautista%40tularewib.org%20?subject=
mailto:simon.kim%40csulb.edu%20?subject=
mailto:LCatanzarite%40LAChamber.com%20?subject=
mailto:PSantana%40LAChamber.com%20?subject=
mailto:sfeger%40cccd.edu%20?subject=
mailto:kaiser%40compasspolicy.com%20?subject=
mailto:kororke%40shastacollege.edu%20?subject=
mailto:tmarlowe%40oaklandnet.com%20?subject=
mailto:sheila%40onefuturecv.org%20?subject=
mailto:Beth%40onefuturecv.org%20?subject=
mailto:jhittenberger%40ocde.us%20?subject=
mailto:jsalvetti%40csus.edu%20?subject=
mailto:Kruizenga_Alicia%40sac.edu%20?subject=
mailto:Love_Janice%40sac.edu%20?subject=
mailto:cchopra%40santacruzcoe.org?subject=


48    INTERSEGMENTAL DATA PARTNERSHIPS RESOURCE GUIDE  •  PACE  •  EDPOLICYINCA.ORG

Intersegmental Data  
Support Organizations

ALLIANCE FOR REGIONAL COLLABORATION  
TO HEIGHTEN EDUCATION SUCCESS

The Alliance for Regional Collaboration to Heighten 
Educational Success (ARCHES) is a statewide 
voluntary confederation of regional collaboratives. 
Composed of schools, community colleges, four year 
colleges and universities, businesses, community 
and family organizations, ARCHES aims to create 
and sustain alliances dedicated to addressing the 
disparities in achievement for California students. 
ARCHES supports intersegmental, multi-sector 
regional collaboratives (ARCHES Alliance) to 
eliminate the resource and opportunity gaps among 
student groups, boost student success, and facilitate 
college and career readiness for students from 
socio-economic and racial-ethnic communities with 
historically low college-going rates. ARCHES provides 
technical assistance to Alliance members at each 
stage of their development to increase their success 
towards their common aim of closing opportunity 
gaps and increasing student’s college readiness, 
enrollment, and completion. 

CAL-PASS PLUS

Cal-PASS Plus, created through leadership and 
funding by California Community College Chancellor’s 
Office, is an accessible, actionable and collaborative 
pre-K through 16 system of student data. Cal-PASS 
Plus’ mission is to provide actionable data to help 
improve student success along the education-to-
workforce pipeline. Regional collaboration using 
this data will inform better instruction, help close 
achievement gaps, identify scalable best practices, 
and improve transitions. Cal-PASS Plus offers 
longitudinal data charts, detailed analysis of pre-K 
through 16 transitions and workplace outcomes, 
information and artifacts on success factors, and 
comparisons among like universities, colleges, K-12 
school systems and schools. The system is free and 
voluntary, and the data currently covers three quarters 
of all K-12 students, all California Community Colleges 
and about half of the CSU and UC campuses.

CALIFORNIA COLLEGE GUIDANCE  
INITIATIVE

Housed at the Foundation for California Community 
Colleges, the California College Guidance Initiative 
(CCGI) works to ensure that all 6th-12th grade 
students in California have access to a systematic 
baseline of guidance and support as they plan, 
prepare, and pay for post-secondary education and 
training. CCGI has two overarching objectives:  
1) All high school seniors graduate with a thoughtful, 
well-informed, post-secondary plan, and 2) Students’ 
academic transcript, unique identifier, and college 
and career planning data follow them in a manner that 
reduces information gaps that hinder student success. 
CCGI partners with K-12 school districts to support 
students, counselors, parents, and community-based 
organizations with technological tools that help guide 
the college and career planning and preparation 
process. The same technological platform houses, 
audits and transmits student data to help ensure more 
accurate and efficient decisions regarding admissions, 
financial aid and course placement.

INTERSEGMENTAL COORDINATING  
COMMITTEE

The Intersegmental Coordinating Committee (ICC) 
is the programmatic arm of the California Education 
Round Table. Composed of staff, faculty, and student 
representatives from all sectors of education,  
the ICC has responsibility for fostering collaboration 
within California’s educational community at all 
levels through conducting activities and supporting 
strategies that link the public schools, community 
colleges, and baccalaureate-granting colleges 
and universities. In addition to working on specific 
educational projects, this Committee is situated to be 
a communications hub for discussions about policy 
issues of mutual interest to the educational sectors in 
the state. 
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ABOUT PACE

Policy Analysis for California Education (PACE) is an independent,  
non-partisan research center led by faculty directors at Stanford University, 
the University of Southern California, the University of California Davis, 
the University of California Los Angeles, and the University of California 
Berkeley. PACE seeks to define and sustain a long-term strategy for 
comprehensive policy reform and continuous improvement in performance 
at all levels of California’s education system, from early childhood to 
postsecondary education and training. PACE bridges the gap between 
research and policy, working with scholars from California’s leading 
universities and with state and local policymakers to increase the impact of 
academic research on educational policy in California.

Founded in 1983, PACE

• Publishes policy briefs, research reports, and working papers that address 
key policy issues in California’s education system.

• Convenes seminars and briefings that make current research accessible 
to policy audiences throughout California.

• Provides expert testimony on educational issues to legislative committees 
and other policy audiences.

• Works with local school districts and professional associations on projects 
aimed at supporting policy innovation, data use, and rigorous evaluation.

■PACE 
Policy Analysis for California Education 
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