o

GETTING DOWN
—TO FACTS Il—

Findings and Implications for San Diego

Jennifer Imazeki, Ph.D.

San Diego State University

edpolicvinca SAN DIEGO STATE
@edpolicy UNIVERSITY

APACE

Policy Analysis for California Education



I,O What is Getting Down to Facts II?

e National collaborative research
project on California’s PreK-12
education system including more
than 100 researchers across the
country.

* 36 research studies, 19 research
briefs, and a summary paper.

 Input from multiple stakeholders

« The public, teachers, principals,
CBOs, superintendents (county
and district), policy leaders
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AN OVERVIEW OF THE CURRENT STATUS OF PreK-12 EDUCATION REFORM IN
CALIFORNIA

Exactly how is
Califormia’s education
system doing?
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T The Big Picture

e California schools and students
have been moving in the right
direction.

« Great need remains for policies to
address system weakness and build
capacity.

 Specifically, areas for California to
focus on:

v" Building on current reforms

v" Increasing funding and fixing
systems

v Addressing Achievement Gaps

GettingDownToFacts.com




° Build on Current Reforms

Major reforms over the past 10
years need support to put them
further into practice.

* Reforms have resulted in
improvements, though adjustments
needed to reap benefits.

v Funding
v’ New academic standards

v California’s education data
system

GettingDownToFacts.com
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Increase Funding + Fix Systems

Funding for schools has improved | | ~
but remains short of adequate i T,_(\Jﬂf‘ |
levels given goals of state policies.

e Fewer adults in schools

 Pension debt drawing funds from
classrooms

 Special education finance straining
districts

« Facilities funding exacerbating
inequities

GettingDownToFacts.com



7 Achievement Gaps

Large gaps by race, ethnicity,
income and English Learner (EL) |
status persist. |

» Greater disparities than other
states

 Part of inequalities stem from
unequal K-12 schools

* Much inequality evident in 2
kindergarten, pointing to early W&
childhood education needs

GettingDownToFacts.com




! 'O"  What to expect today

« Preparing Teachers of English Learners
e Dr. Lucrecia Santibanez, Claremont
Graduate University

Summary of research

Q&A
» Building Stakeholder Engagement Table discussion:
 Taylor Allbright, University of What does this

research mean for

Southern California
your school/district?

« Using Data for Continuous Improvement
« Dr. Heather Hough, Policy Analysis
for California Education
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Claremont

GRADUATE UNIVERSITY

Teaching English Learners in California: How

Teacher Credential Requirements in
California Address their Needs

Lucrecia Santibanez and Christine Snyder
Claremont Graduate University

PACE
April 29, 2019
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Close to 40% of CA students enter the system as
an EL”

- ELs are a diverse group, different needs and abilities

. All teachers in California can expect to have ELs in their
classroom

- Many exit at some point....but not all do

= Learning outcomes for those who remain classified are very low: only 12%
meet/exceed standards (ELA-SBAC, 2017), many fewer graduate HS

*Also referred to as Emergent Bilinguals



ELs are more likely than non-ELs to be taught
by early-career teachers

Average EL Enrollment

Schools with median teacher experience between 0-5 33%
years
" Schools with median teacher experience above 10 years 25%

....and to be taught by teachers with emergency-style permits
(Sutcher, Carver-Thomas & Darling-Hammond, 2018)



Teachers feel prepared and then...not
prepared?

How well did your TPP prepare you to...meet the Very well + well
instructional needs of EIs?
Preliminary Multiple Subject Credential Graduates (CTC) 85%
Preliminary Single Subject Credential Graduates (CTC) 9%
Clear (Induction) Credential Graduates (CTC) 5%
Novice Teachers (LAUSD Survey only) 52%
More experienced Teachers (LAUSD Survey only) 47%




Overarching Finding

- Teachers of ELs need specialized knowledge,
dispositions, and practices.

- New teachers in CA receive some of this training in pre-
service, but are often not adequately prepared to
effectively teach ELs in their classroom.



Research Questions

1.To what extent is the teaching of ELs addressed by credential
requirements?

2. To what extent does the credentialing process require that teachers
demonstrate proficiency teaching ELs?

- This study uses a qualitative (case-study and document analysis) research
design

« A small sample of 4 teachers going through induction, and 7 induction staff participate
In interviews/observations

= Review of documents (CA credential requirements and expectations, including
CalTPAs, TPEs, CSTP, FACT, and other documents)
= Data was collected from October 2016-May 2018
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Teaching ELs: Beyond “just good
teaching”

DLL-Specific DLL-Specific

EENE | owledge Orientations

Source: Lopez & Santibafez (2018) based on Faltis & Valdés (2016); Menken & Antuiiez (2001);
Lucas, Villegas, & Freedson-Gonzalez, (2008); Santos, Darling-Hammond, & Cheuk (2012)



RQ1: The credential process addresses
teaching ELs

- Teaching ELs is strongly emphasized in preliminary program
requirements and expectations

= Clinical (student-teaching) experience must include at least one EL

. Induction is less focused on ELs

o While ELs may be addressed, this is not guaranteed

17



RQZ2: Proficiency requirements
around ELs are “soft”

- Induction Is personalized, ELs may not be emphasized

18



| Teacher 1 | Teacher 2 | Teacher 3 | Teacher 4
Individualized Learning Plan - Extent to which ILP includes an explicit focus on teaching
ELs

Focus of the induction plan: Does the focus No No No No
area(s) for induction include teaching for

Innovative Small- Student

curriculum group empower-
and interactions ment
experiences

Examples of focus areas chosen by teacher

question include teaching for ELs?

Action plan: Does the section on measurable No No No No

results include ELs?

Observation Notes - Extent to which observation includes specific focus or mention of

teaching ELs (organized by CSTP)

CSTP 1: Engaging and supporting all No No Yes No

students in learning

CSTP 2: Creating and maintaining effective No No No No

environments for student learning

CSTP 3: Understanding and organizing No No No No

subject matter for student learning

CSTP 4: Planning instruction and designing No No No No

learning experiences for all students

CSTP 5: Assessing students for learning No No No No
Other

Post-observation reflection (focuses on any n.a. No No No

EL-related issue and provides evidence on

how it was handled), 10/2016

Source: B-3 Initial classroom observation (collected October, 2016), Form B-4 Post-observation notes
(collected October, 2016) in FACT. Form C-1, ILP in FACT (collected November 2016).



RQZ2: Proficiency requirements
around ELs are “soft”

- Induction Is personalized, ELs may not be emphasized

- |Induction centers on teacher self-assessment, but this has
limitations

« Self-assessments were substantiated with little evidence/quidance

20



Name 5 iﬁfaak} Period DatJ/Z’/ /b

Answer the following questions with complete and well supported sentences.

N . ﬂd C? 1. What is your favorite food? WHY?
ame: _, W %JM/ 004 S A
Date: "Name Y 1T " 2L Gdy vy beaVse~

Paptg - M- ihon

ot weithse T Gpul i
it

3. If you were given a chance to buy anything, what would you choose to buy? WHY?

2 S0 T WAS Chgee 4p oY NITALS
/e tiI/mr)\Jr Lz, a h(;;mh g‘H\

celebrity or famous person, who would you spend it with?
WARYIIN IS }\@ / 5

Self-Assessmen

Please answer honestly. Your answers h
 research.

1) During English class today, "
following? You can check m

A Held a conversation v
something not relate

[0 Distracted others aro
talking.

o fear, what would you do first? WHY?

Wwt fedaze it 15

Kl Got up out of my sea

00 Used my cell phone (
messages, etc.).
[0 Spaced out and didn'
2) How would you rate your fo
today?

O Fantastic! | am focuse
work.

d someone that you appreciate them? WHY?

lyou worry? WHY?

O Pretty well. | may hav:

paying attention, but ent to this date? WHY?
R So-so. Sometimes I'm

O Ugh. Today, | haven't
far.



RQZ2: Proficiency requirements
around ELs are “soft”

- Induction is personalized, ELs may not be emphasized

- Induction centers on teacher self-assessment, but this has
limitations

« Self-assessments were substantiated with little evidence/guidance

- Few external assessments of proficiency teaching ELs in induction

- TPPs do things very differently—and still get accredited

- Problems with how ELs are constructed

22



Conclusions

- Teachers of ELs need specialized knowledge, dispositions and practices
o This is recognized in the “embedded” EL-authorization in the preliminary credential

. Although teaching ELs is a prevalent theme in preliminary and (to a lesser
degree) induction, the state has few assurance points where novices
demonstrate proficiency teaching ELs.

o Induction lacks a clear, systematic focus on ELs and can be a “missed opportunity”

o Programs have little guidance — to guide self-assessments, reflection, coaching
Instances

23
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How are you working to overcome
barriers to better serve ELs?
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Taking stock of stakeholder engagement in
California’s Local Control Funding Formula:
What can we learn from the past four years to
guide next steps?

Julie Marsh, Michelle Hall, Taylor Allbright, Laura Tobben, Laura
Mulfinger, Kate Kennedy,
Eupha Jeanne Daramola

San Diego, CA
April 29, 2019

USC

Rossier

School of Education
Center on Education
Po[icy, Eguiz‘y and

Gowvernance




Study Context

e LCFF passed in 2013 with clear mandate for democratic involvement in
district goal setting and budgeting

— Districts expected to involve parents, students, educators, broader
community in developing Local Control Accountability Plan (LCAP)

— State expects “meaningful engagement” but provides little guidance

* Engagement expected to ensure transparency, accountability, equity

* Early research suggests significant variation & challenges in implementing
the LCFF engagement requirement

USC Rossier

School of Education




Research Questions

1. How have districts interpreted and implemented the LCFF
requirement for democratic engagement over time?

2. How does the implementation of stakeholder engagement
relate to the enactment of LCFF’s broader equity mandate?

USC Rossier

School of Education



Mixed Methods

/# Case studies. Comparative case study of 27 districts studied by
LCFF Research Collaborative (2013-2017): >380 interviews

& Survey. 2018 survey of statewide representative sample of
superintendents (n=350): 48% response rate

&« Poll. PACE/USC Rossier statewide representative poll of registered
voters (in 2016, n=1,202; in 2018, n=2,500)

USC Rossier

School of Education




RQ1. How have districts interpreted and implemented the LCFF
requirement for democratic engagement over time?

 Who have they involved?

* For what purpose, and how?
 What shifts have occurred and why?
 What factors explain these patterns?

We draw on 3 years of case data, survey and poll results

USC Rossier

School of Education



Findings: WHO
Districts have struggled to attract participation

* (Case studies faced challenges all three years

e > superintendents statewide reported:
— Level of engagement was average (39%) or poor (12%)
— It was difficult to obtain input from parents/guardians of target groups

USC Rossier

School of Education




Findings: WHO
Districts have struggled to attract participation

e (Case studies faced challenges all three years
e > superintendents statewide reported:

— Level of engagement was average (39%) or poor (12%)
— It was difficult to obtain input from parents/guardians of target groups

To what extent do you agree that "It was difficult to obtain input from
parents/quardians of ..."

English learners B 53%
Low-income students ] 65%
72%
Foster youth E—

somewhat agree M strongly agree

USC Rossier

School of Education




Findings: WHO

Districts have struggled to attract participation
e (Case studies faced challenges all three years

e > superintendents statewide reported:
— Level of engagement was average (39%) or poor (12%)
— It was difficult to obtain input from parents/guardians of target groups

Some improvement & learning reported over time

e Leaders reported improving outreach strategies & including more student voices over
time

 Fewer narrow forms of engagement over time

* A minority of districts engaged in broader forms

USC Rossier

School of Education




Findings: HOW/WHAT

Districts have tried a variety of engagement strategies

* Majority of superintendents reported using existing advisory groups, surveys to
parents & staff, LCAP advisory group

* Surveys & cases indicate shifts away from broad LCFF-specific district meetings 2
single stakeholder group meetings, school-level meetings & more informal meetings

— Important tradeoffs occurring

Aside from few “outliers”, majority of districts still engaged in more shallow forms of

engagement with ...
— Unidirectional conversations
— Limited scope of discussion

USC Rossier

School of Education




Findings: WHY

 While superintendents perceive lack of stakeholder interest in
engaging, poll data indicate majority of voters are interested

91% of Superintendents cite lack of stakeholder interest as a major or
minor reason for poor or average stakeholder engagement

YET
> 60% of voters say they want to be involved with districts/schools in
setting goals and/or deciding how to allocate resources

USC Rossier

School of Education




Findings: WHY

* While superintendents perceive lack of stakeholder interest in engaging, poll data
indicate majority of voters are interested

e Others conditions appear to contribute to low participation & shallow nature of
interactions:
— Individual: limited awareness, fatigue, limited capacity
— Relational: lack of trust
— Organizational: limited capacity, history
— Institutional: view of “appropriate” roles; assertions of power

» Districts with deeper/broader engagement benefit from: greater capacity/help from
external partners, trust, history of engagement & strategic plans

USC Rossier

School of Education




Findings: WHY

* While superintendents perceive lack of stakeholder interest in engaging, poll data
indicate majority of voters are interested

e Others conditions appear to contribute to low participa
interactions: In 2018, only 17% of

registered voters had
heard or read a good
deal or little about LCFF

— Individual: limited awareness, fatigue, limited capacity
— Relational: lack of trust

— Organizational: limited capacity, history

— Institutional: view of “appropriate” roles; assertions of power

» Districts with deeper/broader engagement benefit from: greater capacity/help from
external partners, trust, history of engagement & strategic plans

USC Rossier
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Findings: WHY

* While superintendents perceive lack of stakeholder interest in engaging, poll data
indicate majority of voters are interested

e Others conditions appear to contribute to low participation & shallow nature of
interactions:
— Individual: limited awareness, fatigue, limited capacity
— Relational: lack of trust
— Organizational: limited capacity, history
— Institutional: view of “appropriate” roles; assertions of power

» Districts with deeper/broader engagement benefit from: greater capacity/help from
external partners, trust, history of engagement & strategic plans

USC Rossier

School of Education




RQ2. How does the implementation of stakeholder
engagement relate to the enactment of LCFF’s broader equity

mandate?
 How did district actors define equity in the context of LCFF implementation?
 How did district actors describe their approach to allocating LCFF resources?

 What was the relationship between actors’ stakeholder engagement practice,
conceptions of equity, and approaches to resource allocation?

We draw on year 3 case data

USC Rossier

School of Education



Findings

* Not all district actors define equity the same way: great variation within and

across districts

— Some of these conceptions (e.g., “equity as equal for all”) may differ from state policymaker
intent for LCFF

* These conceptions relate to how LCFF resources are allocated

— Some are targeting them & others are allocating evenly across district

 There appears to be strong relationships between how districts engage
stakeholders & how they think about equity & resource allocation

— Coherent equity conceptions, targeted resource allocation & broad/deep stakeholder
engagement appear to be linked

USC Rossier

School of Education




Questions to Consider

From RQ 1: From RQ 2:

How might we address barriers to deep How does our organization define equity?
and broad engagement?

— Individual: limited awareness, fatigue,

o ) How do we align our equity vision with our
limited capacity

democratic engagement? With our

— Relational: lack of trust ]
allocation of resources?

— Organizational: limited capacity

— Institutional: view of “appropriate” roles
How do we support districts in crafting
equity visions and aligning practice?

USC Rossier

School of Education
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School of Education

Thank you!

Taylor N. Allbright
University of Southern California

taylor.allbright@usc.edu
@tallbright
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How might we address barriers to
deep and broad engagement?

APACE

Policy Analysis for California Education
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Continuous Improvement: What it is
and how to achieve it in California

April 29, 2019
Heather Hough
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How familiar are you with
continuous improvement?




Continuous Data driven
Using data for improvement decision-
improvement _ making
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What is continuous improvement?

“constant and VISION
unrelenting”

“steady progress”

“without
interruption”

i
1

CURRENT REALITY

u PACE Policy Analysis for California Education




Assumptions behind a continuous
improvement approach

* It's about systems

y//4#/ Every system

8/ s perfectly

designed to
achieve

. exactly the

A\ results it gets

% PACE




Assumptions behind a continuous
improvement approach

* It’s about systems

* Focus on the processes to improve outcomes

n PACE Policy Analysis for California Education



Assumptions behind a continuous
improvement approach

* It’s about systems
* Focus on the processes to improve outcomes
e Learn our way into new performance by applying the scientific

method
Analyge/.\ Drow

Datow Conclusion

State
Problemv

Collect Scientific

N T it

Desigw
Experiment

% PACE




Assumptions behind a continuous
improvement approach

* It’s about systems
* Focus on the processes to improve outcomes

e Learn our way into new performance by applying the scientific
method

* Engaging the “front line”

n PACE Policy Analysis for California Education




Continuous improvement is...

Continuous Continuous
Improvement Improvement

Continuous Continuous
Improvement Improvement

d PACE Bty ae e




What makes a continuous
Improvement organization?

* Clear and consistent sense of purpose and shared responsibility
« Common evidence-based practices

* Work across boundaries, through an aligned and coherent set of
processes and structures

* Capability building in improvement using common
methodologies

* Data infrastructure to guide improvement
* Leadership practices to build and sustain culture

% PACE




What is the work of improvement?

Organizational governance framework

5
;
:
£
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What is the work of improvement?

What is the problem we
are trying to solve?

15 Prqoct

definition
5. Sustaining phm
mprovement

4, Impact phase 2. Diagnostic phase

3. Intervention phase
A
S P
D /A\«

A
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\/DSPSPD
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What are the
achievement problems
we are trying to solve!?

State Indicators All Students English Learners Foster Youth Homeless S{I)cioeconomically St.ude-n.ts: with Africa.n
Disadvantaged Disabilities American
Chronic Absenteeism [Z' N/A N/A N/A N/A N/A N/A N/A
Suspension Rate (K-12) } } @ @ } @ @
English Learner Progress (1-12) N/A N/A N/A N/A N/A N/A
Graduation Rate (9-12) (% (Y ™ (X ™ (%
English Language Arts (3-8) } } @ @ } @ @
Mathermatics (36 ) ) ® > ¥ > ®



What are the
achievement problems
we are trying to solve!?

Grade (# Students)

Where is this problem
concentrated!?

0 10 20 30 40 50 60

70

Grade Overall (386) : ’

59

Grade 6 (155) |—’—|

Grade 7 (128) .

80

90

Grade 8 (103) I

0 10 20 30 40 50 60
Student Growth Percentile

70

80

90

100

100



What are the

achievement problems
we are trying to solve!

Where is this problem
concentrated!?

How has this problem
changed over time?

Student Culture Climate

69

67

65

63

61

59

Year Over Year Trends, Student Culture Climate, All

"
/\

2014-2015 2015-2016 2016-2017

—@— District —@— CORE Collaborative (CORE + Data Coll.) —&- School



What are the
achievement problems
we are trying to solve!?

Where is this problem

concentrated?

How has this problem

How does student/school

changed over time?

performance on this
measure relate to other

measures!?

Growth - Math & Proficiency- Math, All

100

N
~

25

yie|y -Adusioljold

50 75 100

Growth - Math

25

o

% IPA



What are the
achievement problems
we are trying to solve?!

P

How has this problem
changed over time?

Where is this problem %

concentrated?

\

How does student/school
performance on this
measure relate to other
measures’?



What is the work of improvement?

Why are we getting the
outcomes we are currently
getting?

1. Project

definition
5. Sustaining  Phase
improvement

phase

4, Impact phase 2. Diagnostic phase
3. Intervention phase
A
8 P
D /—\

A A
s P /A\/A\ s P
\,/ g S PSP =

\u D D /

/ e
x_/ ¥
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WEAK RELATIONSHIP
WITH PRINCIPAL

Lack of attention to relational
practices in the induction and
development of principals.

INADEQUATE POOR WORKING

FEEDBACK

CONDITIONS

Those giving feedback

No common language lack expertise

about good teaching /

High principal No breal
o breaks
turnover Feedback is Not connected
Weak or absent culture experienced as to resources to improve
of trust district-wide isolated and/or Environment
New teachers low evaluative event Facilities not safe
priority on inadequate /
TURNOVER RATES principals’ time
FOR NEW TEACHERS /
ARE HIGH AND NEW
TEACHERS ARE NOT \ “I’s not my job” Lack of
EFFECTIVE FAST
> Processes not timely Lack °f coherence
ENOUGH collective N ¢ of
Mismatch between responsibility \| Each new teacher © fctonc:lp Z arc ) '
Lack of information teacher background for students \ invents curriculum of teacher dev Not differentiated
necessary for good and initial assignments and their by needs of

school-teacher match \

roles and responsibilities and districts

Lack of communication
Lack of clarity around | petween prep programs

(e.g HR, principal, etc.)

INEFFECTIVE RECRUITING, HIRING

& PLACEMENT SYSTEMS

Inadequate time, individual teachers
resources and

structures

achievement Not connected to

student learning

LACK OF PROFESSIONAL INEFFECTIVE PROFESSIONAL

COMMUNITY DEVELOPMENT

79



SYSTEM MAP

Articulating new
LEARNING GOALS
relevance + value

Challenging student & faculty BELIEFS
ABOUT LEARNING MATHEMATICS

Targeting the SOCIAL ORGANIZATION OF
CLASSROOMS
to enhance student engagement

Embracing
EVIDENCE-ANCHORED INSTRUCTIONAL
DESIGN

Integrating SUPPORTS OUTSIDE OF
CLASSROOM INSTRUCTION
for student learning

(Yellow)

Challenges at the Classroom Level

Strengthening DATA on STUDENT
ENGAGEMENT & LEARNING

Building on-ramps to effectively
TRANSITION students into college

(Pink) (Green)




What is the work of improvement?

1. Project
definition
5. Sustaining  Phase

improvement

phase

4, Impact phase 2. Diagnostic phase

~—— What changes could we
introduce that would
result in improvement?
How do we test if
interventions are effective
and modify as needed?

u PACE Policy Analysis for California Education




Moving from this...

= Current

@ é/w// Performance
~_ policies

u PACE Policy Analysis for California Education




..to alignment and impact

Theory of
Practice
Improvement

Current
Performance

“Probably wrong
and definitely
incomplete”

u PACE Policy Analysis for California Education
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. < <~
Primary | = Secondary < Change
Driver : Drivers < Cha nge What are we trying to accomplish?
h Change
How will we know that a change is an
< improvement?
Primary |_ | Secondary < Change
Driver | Drivers < Change What change(s) can we make that will result
< Change in improvement?
Primary Secondary z C:ange
Driver Drivers < ° Change
Change
Primary Secondary :Z C:ange
Driver Drivers < | Change
Change




How do we know that a change is an improvement?

VR

0 < < . H
%ﬁmary P Secondary < Chan%
Driver : Drivers < * Change What are we trying to accomplish?
= * Change
\/\/l7 How will we know that a change is an
(o) < P . improvement?
rimary | Second Change
Driver Drivers ¢ Change What change(s) can we make that will result
< * Change in improvement?
4 T
Ngimary Secondary * Change
. . * Change
Driver Drive P
W * Change
. P
Secondary i Chang
Driver Drivers < Chang
* Chang

S 87
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What is the work of improvement?

How do we effectively 1, Project

scale solutions across N
5. Sustaining  Phase

classrooms or schools improvement

phaso
and measure

effectiveness?
2. Diagnostic phase

3. Intervention phase
A
S P
D /\v

N v aw DY

\ & A A D

- s P SDP/
AN

— .
x_/ ¥

u PACE Policy Analysis for California Education




What is the work of improvement?

4 PACE

How do we monitor
data to make sure the
improvement persists

across locations and
. 1. Project
over time? deﬁnmon
5. Sustalnmg
mprovement

4, Impact phase 2. Diagnostic phase

3. Intervention phase
A
S P
D ﬂ

A
s P/A\/A\S P
\,/ D Y s\ Hs\p) X2

XK J

Policy Analysis for California Education




In education, “improvement organizations”
are often nested

Counties,
regions,

u PACE Policy Analysis for California Education



Challenges in California to implementing continuous
Improvement

 There is a lack of clarity concerning what “continuous

improvement” means in practice and how to achieve
it.

* Increasing capacity is a known necessity, but strategies
and supports to grow capacity are lacking.

* Districts struggle to prioritize continuous

improvement when facing constraints of time and
resources.

 There is variation in the availability and use of timely,
relevant data to support continuous improvement.

u PACE Policy Analysis for California Education
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What can you do from where you sit to
overcome these barriers and realize the vision
of continuous improvement in San Diego?

APACE

Policy Analysis for California Education

edpolicvinca SAN DIEGO STATE
@edpolicy UNIVERSITY



! Jo) Thank you!

Getting Down to Facts I1I was
funded by the Bill and Melinda
Gates Foundation, Dirk and
Charlene Kabcenell
Foundation, Evelyn and Walter
Hass, Jr. Fund, Heising Simons
Foundation, S.D. Bechtel, Jr.
Foundation, Silver Giving
Foundation, and Stuart
Foundation.

GettingDownToFacts.com




o

GETTING DOWN
—TO FACTS Il—

www.gettingdowntofacts.com

edpolicvinca SAN DIEGO STATE
@edpolicy UNIVERSITY

APACE

Policy Analysis for California Education



